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ABSTRACT

: At the turn of the century, schools in the United
States incorporated a curriculum that was decidedly aristocratic and
anachronistic. Programs were developed to "Americanize" foreigners,
emphasizing conformity to white, middle class, Western European
values. of patriotism, culture, cleanliness, and social living.
Percival Chubb, who for a time was director of the Ethical Culture
School in New York, was a pioneer in emphasizing the cultural and
civic values, rather than the purely academic, of the English
curriculum. Vet English teachers held out for teaching the classics
while merely toying with the concept of the social significance of
literature. By 1924, there was not only a quest for internationalism,
for peace, and for other cultures, but also an awakening of language’
consciout~ess. The 1930s highlighted progressivism and
"intercultural” and "interracial education." Educators began to
stress the influence of literature and communication on the
psychosocial development of the chiid. By 1937, the study of world
literature across the country was a "fait accompli."” During the 1950s
institutional .support for intercuitural education and its by-products
waned. Later, as ethnic "powers" became methods of operation, there
was a refurbished cry for the study of ethnicity. In 1973, an article
on black English appeared in the "Englishi,Journal," signalling an
increase in multicultural awarerets that h finally become
nationwide. ,(HOD)
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"You will have to admit that times have changed.
Couldn't you please try these other more up-to-date
activities? Maybe they have some educational value
after all?" )

Even the man's fellow radicals felt that this
was going & little too far.

The wise old men were indigzxan‘t; Their kindly
smiles faded. "If you had any educaticn yourself,"
they said severely, "you would know that the essence
. of true education is timelessness. It is something
that endures through changing conditions like a
solid rock standing squarely and firmly in the
middle of a raging torrent. You must kmow that
there cre some eternal verities, and the saber-

tooth curriculum is ‘one of theam!"™

(Peddiwell, pp. 43-4)




American society was born in mono-culturalism and segregation. Those
settlers who, in flight from Western Europe, founded their colonies, fully
intended to maintain these conditions but, by 1642, recognized sufficiently
the necessity of dducation to pass, in Massachusetts, the nation's first com—
pulsary education act., As the colonies became these ﬁnited States, however,
the diversity of the population greatly increased and brought about various
ch;nges. This wae particularly true in education since the growing emergence
of the "lower" classes in such a democracy brought with it new awareness, new

needs - indeed, new demands.

The attitudes of Americans toward foreign .immigration in .
the first three quarters of the nineteenth century may correctly
be described as ambiguous. On the one hand, iumigranis were
much desired to swell the population and importance of the states
and territories...On the other hand, the arrival in an overwhelming-
ly Protestant society of large numbers of poverty-stricken Irish
Catholics who settled in groups in the slums of eastern cities
activated dormant fears of 'Popery' and Rome. (Gordon, pp. 91-2)

This unsettled feeling of which so many Americans éomplained wags only to
increass. What, at first, was difference of ~eligious views became class,
national, ethnic, and cultura: differences as the United States moved inexorably
forward to a twentieth century multi-—cultural society, Class, culture, and
American education became well-nigh inseparsble. Everything in the achools’
developing nineteenth century curriculum emphasized 'a literary standard which
was a vestige of Matthow Amold's larger doctr.ne of culture. The universitiy
entrance examinations served no less to propagate this doctrine.

It is difficult to trenspose that doctrine from its nino-
teenth century setting, just as it is &ifficult to separate it
from a genteel tradition in American artc snd letters which sup-
ported it. Developing {rom mid-century, it wes an sesthetic which
offered a kind of polite refinement and moral edification. A major
feature of this genteel cultural stance was iis celebration of an

earlier, purer American past. Art, and literary art in particular,
was a defense against the moral crudities of the present. (Piche', p. 23)
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During the last few years of the nmireteenth century, Henry Beers of Yale
University put the attitude towa.rd‘a. multi-cultural society snd its literary
products in perspective by complaining sa_.d]:y that the "American nightingale
had stopped singing."” Nevertheless, he concluded, even that silence was
preferable to the: .

.senotes of: ’;hesc fomi@ songbirds...novelists and poets

in this country who strike no root in American soil, who are

neither in the English nor in the older American tradition...

(but who are) Italians, Russians, Jews, Irish Germans (sic),

Slavs. ‘ (cited in Lewisohn, p. 98)

Although the last twenty-five years of that century had begm with a long
debate on the failure of sckools to teach the "basics” - English speech and
writing, by the mid-eighties English as a subject bad bscome more significant,
marked by increasing attention to the ordered discipline of literary analysis.

But this atiention to literature was brought about because of an intimate
association with university classicists, those guardians of nineteenth cemtury
"cnl’h&.‘," Public edrcation - beyond ‘mere literucy ~ was based on preparation
for ths university where & studemt would reach tho‘n locio-cultn‘nl goals of
hunane cultivation with a good sprinkling of religious indoctrination. Cerw
tainly the "Great Books® - the chal-icu ~ were & vital part of this accepted

ragine and their very title litterse humaxiores suggesied that anything other

than they would have 1o be considersd less hmman. Xt is this attitude ihat
led Harry Levin to refer to them as ™ths sivhaic masks of gentlemanly caste.”
(Levin, P. 355) |

Thus, in the face of incresaing sthnic and iiﬁguistic diversity, verious
literstures snd their hotly debated valuss as well as the practical a.r:t\n\if- ~_

.

langange hecand a3 insolvable mulii-culturel problem in the high school English \\\

curyiculwn.

What, then, is this culture? - - . , .
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It (culture) refers to the total way of life of any society,
not simply to those parts of this way which the society regards
as higher or more desirable. Thus culture, when applied to our
own way of life, has nothing to do with playing the piano or
reading Browning. For the social scientist such activities are
gimply elements within the totality of our culture. This totality
also includes such mundane activities as washing dishes or driving
an automobile, and for the purposes of cultursl studies these stand
cuite on & par with 'tbe finer things of life.' It follows that
for the social scientist there are no uncultured societies or even
jndividuals. Every society has a culture, every human being is
cultured, in the sense of participating in some culture or another, (Lintom, p. 30)

In their book, Minorities and the American Promise,Stewart and Mildred

Cole examine the concept of culture and, in particular, the complexity of tkat
culture called "American."” Their ccnclusion is that:
1f American education is to fit ¥outh for living in a society
whose structure and dynamics are so largely determined by a diversity
- of culture-grour interesis, then every classroom of the nation must o

share in answering the question$ How can boys and girls, who them- )
selves personify divergent cultural heritages, learn to understand,
accept, appreciate, and respect their physical and social differences
and at the same time unite their wnderstandings and loyalties so that
the American people may become 'one nationm, jndivisible, with liberty
and justice for all'?

What is confusing, perhaps, is the apparemnt dichotomy between an anthyo-
pological definition of culturv as that which "encompasses the behaviors,
beliefs, and attitudes, and also the products of hmman activity, that are
characteristic of a particular society or population® (Enber, pe. 23), and the
everyday connotation we give Yo cnlture that it is “a desirsble quality that
we can acquire by attending & sufficieni number of plays and concerts and
trodging through several miles of art z2lleries.” (op. cit.) It is clear
to see, however, that our everyday defini‘%ion is intimately linked with the
values of pre~twentieth century Western Europe.

¥hat now iz meant by "multioultural?"

The term "multicultural education” has a wide rangs of meanings relating
to the cultural, recial, religlous and sociorecomomic interfaces within the

school and commmity. To avoid giving' the impression that there can be within
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the educati‘on system a separate strand identified in the same way as
science education, mathematics education, or social science education,
perhaps the term "educa’;ion for multi-cultural society" would seem
mon:-. appropriate.. For the purposes of English/La.nguage Arts, however,
we concur with tli:?.iticula.ted in the as yet unpublished report of the
multicultural Commission of the International Seminar on the Teaching
of English in the 80's, held in Sydney, Austiralia, August, 1980:

1. To develop students' proficiency in the English
language for whatever purposes may be appropriate.

2. To develop and foster ir students an appreciation
of the multi~cultural nature of their society.

3, 'To help students clarify their self-image through .
- langaage, literature, and other forms of communication
as universal reflections of the goals and values of
particular cultures.

4. To help students appreciate the value of the part
played by component groups, both theirs and others, in
the mosaic of their national and international lives.

A‘his paper will examine developmentis in education and the English
cnrrimxlum in relation to the foregoing explanations. (Su.aQ&o A—fpeuloll,]ﬁ)
Between 1885 and 1951., millions of rural c;.tizene as well as
En:ﬁl;em imwigrants arrived in the cities. These migrants, plursliztic
in life styles and mainly polyglot - setiled in squellied tenements near
factories which provided them with finances at subsistence level. Here
the one-roomed school was no longer adequats. Pleas for education re-
form became a demand as social worksrs like Jane Addams and educators

such as John Dewey and William Heard Kilpatrick faced the problem of

dsvaloping an sducated citizenry in a pluralistic démocncy.
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At the tum of the century, only a few of those eligible American

teen-agers attended & secondary school. That school, & relic of the

18th and 19th century, bhaving changed but litile, incorporated a
curriculum which was decidedly aristocratic and anachronistic. Criti-
cism of the school increased as leaders in government and education
responded by modifying curriculum here and there, certifying teachers,
and centraliszing schools. Programs were developed to Americanize the
foreigners, emphasizing conformity to white, middle-class, Western Euro~
pean values of patriotism, culture, cleanliness and oocial living. The
school became the stage for this neutralizing process known as the
"ialting Pot" and by 1920,the public school wae extended to include: a
possible twelve years of preparaticn for democracy and, indeed, a
pluralism unforeseen by those earlier generations. -

Percival Chubb, who for a time was Director of the Ethical Culture
School in New York,was a pioneer at the turm of c‘en‘mry in emphasizing
the cultural and civic values of the English currioulum rather than the
purely academic. He conceived the responsibility of the English teacher -
to be more than the molding of intelligent readers, capable writers and

talkers (a task he did not denigrate). He saw this subject as one

which has a vital role to play in the formation of character and social
valﬁu, in the spiritual enlargement and discipline of young hearts and
ninds which are, in some way, to be touched by this English teacher. He

WA3 pnot only humane but prophetic when he wrote:

‘We must have "persons™ to teach and to beget personality
in the young. The more machine-drivem civilization becones,
the more personz! power and individuality must we generate by
education to ensoul the growing bulk of reginented workers : R
and the swelling plants where they oongregate. [The more
machinery triumphs in the work of the world, the less must
there be of it in education. The larger the factory, the
smaller the school group; the bigger the crowd, the smaller
the class. Education must drive at the “making of souls,”

-
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rot 1n scuads, but singly and individually. Recognizing
that modern industry is a large-scale assemblage of "parts"-
parts of men included - Education must save the situation by
laying hold upon the whole man. 4s this salvation from the
minutely subdivided, routine work of the big faotory and
big-scale industry must for the present at least be accom-
plished largely through men's leisure. I believe that the
greatest call of the hour on humanistic education, in‘which
English takes the lead, is to train for the right use of
leisure, iz which the enjoyment of song, story, aud drama
must always play a leading part. (Chubb, p. XV)

Reading has a significant role because it is in books that the
child vicariously axperiences the values of other kinds of people in
the neighborhood or the world. Chubbd showal.em incisive awareness of
the developing child and the socio-psychological stages at which & per-
ception of the world and its diverse people begins:
In the primary grades our choice of reading matter was
made with a recognition of the restricied comtacts of the
little child with the big world, which are to be wisely
limited in order to avoid overstimulation by an environmemt
not suited to childhood. But the boy or girl of tem or
eleven can no longer be strictly sequestered. Ths world
is more and more with him. He shares more in its daily
doings and its pest history. , (1bid, p. 266)
Uncharscteristically of i;is time, he expressel concern about our
weak perspective of the world, and tied this in with what, to him, seemed
a logical process — that of Americanization. While the foliowing was

written in the 1902 first edition of his book, The Teaching of English in

the Elementary and Secondary Schocl, it is curious to note that it re-

meins unchanged in the 1930 editiom:

We Imow the tragic results of & narrow nationalism
not yoked with a genercus internationalisa; so that
Amerioan citizenship must be consonant with world
citisenship.

Americanisa and Americanization necessarily comes
first; dut it cannot be divorced from world citizenship.
Now, America has Ye world-settled. We bhave in our
largest cities aggregations and segregationstof English,
Irish, German, Italian, Russian, and Jewish immigrants
of the first, second, and third generations which ~ut-
pumber those in the largest Buropean cities and mske us

the most mixed and cosmopolitan nation in the vo"rld.’
/
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_.Hence our need of this dusl consciousness and outlook.
This is why our literary diet should meei this .twofold
purpose of making us good and distinctive Americans -
good citizens of this republic; and at the same time
good citizens of the world, good national neighbors. (Tvid, ppe 562-3)

The Bocial or ethical change of education has always been carried

by literature from the beginnings of our recorded civilizations. Recall

Plato's argument in The Bepublic: In order to discuss the good life, we
have to discuss the good society - but in order to discuss the good
society we bave to discuss the kind of education hst will bring it

about and maintain it; thus, these is no image of the good life that does .

s 5

7~ pot necessitate a set of educational objectives. .
The English curriculum in the early years of the c(i;.iﬁixij was based
3 i .
on a philosophy which sprang from Western Burops. Thst\rliteratnre bears
‘ -

the ’burdex; of carrying.culture and, indeed, ethics is m;‘omd by many

who influenced American English classes — the teschers of English liter-.
ature in England. In 1908, William MacPherson, English Master in a

zounty secondary school in Kent, wroie:

eesit may De asserted, on the principle of *Art for
Art's Sake,' that the ethical element in literafure is -
essentislly irrelevant and should be for the educated
critic a negligible quantity. To this it may bs replied
that the teacher is concerned not with ihe trsimed critic
but with the izmature student; nevertheless, apart from
this considerstion, and from the standpoint of method it
is important that we should formm aome idea of the meaning
and value that belongs to thie principle of *Art for Art's
Sake.' Sizce all literature may be regarded as an imitation
of life, the principle cammot mean that litersture is indif- .
ferent to moral distinctions: they exist in the universe, '
and therefore they must be reflected in litersture. (¥acPherson, p. 9)

What fascinates the author of this paper is thohpancity of reference
to the ethics iuvolved in imposing a literature and & oult‘urt‘on people

of such diverse etimic, naticnal, and socio-economic values, This im-

position is what constituted the process kmown as assimilation, or -
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metaphorically as the "meliing pot." Since up io forty mallion southern
and eastern BEuropean immigranis cons.isting of Czechs, Moraviansg, Poles,
Sloveks, Jews; and Greeks poured into the United States in the 1800's,
golutions had to be found to take care of the;n in our schools: There
were three., (Baptiste, p. 10) v

The first of these was the process of assimilation. This "melting
pot® conoept was one first-forwarded by de Crevecosur in the 18th
century and propelle(i through time as far as the 1980's. It was and is
a ;:rth which gave hope of assimilation into the teeming multitudes 'of
th; new land with & golden future to millions of immigranis who joined

with Israel Zangwill in his 1909 play, The Melting Pot, to romantiocize

optimistically:

It is the Mires of God round His Crucible. There

she lies, the great Melting Pot - listen! Can't you

- hear the roaring and the bubbling? There gapes her
mouth - her harbour where a thousand mammoth feeders
come from the ends of the—werdditorpunriintibieirs hosmn
freight. Ah, what a stirring and a seething! Celt
ard Latim, Slav and Teuton, Grefk and Syrian black
and yellow ~ Jew and Gentile —

"Yet, Bast and West, and North and South and the
polar and the pine, the pcle and the Equator, the
crescent and the cross - how the great Alchemist melts
and fuses them with his. purging {lame! Here shall
they all unite to build the Republic of Man and the
Kingdom of God. Ah, Vera, what is the glory of Rome
and Jerusalem where all nations come to worship and
look back, compared with the glory of America, where
all races and nations come to labour and look forwardl
"Peach, peace to all ye unborn millions, fated to £ill
this great oontinent - the God of our children give
you peace." ' : (Zangwill, as quoted

-~ in Eandlin,: p..150)

The "melting pot" was a myth because the various cultures were
pever dealt with cn an egalitarian basis. " Where some culturel limits
were accepted, others .wero_‘ig:orod, rejected, ridiculed. It was noct:,eni'.n
fact, until many years :.lator that the first high school course in world:

literature received any recognition.

11
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| The second solutior was that of "Americanization.™ Whiie Teddy
Roosevelt articulated the more pogitive aspects of adaptation to the
new world with its patriotism end pride, perhaps nothing more vividly

describeé the negative aspects of this educational solution -which

LY/

wag, in fact, espoused by millions - than the following statement by
Elwood Cubberly. Cubberly was acknowledged in educational literature
tc be one of the better known contemporary educators of the early

twentieth centurye.

«esAfter 1880, southern Italians and Sicilians;
people from all parts of that medley of races inown as
tks Austro-Hunugarian Empire: Cgechs, Norsvians, Slovaks,
Poles, Jews, Ruthenians, Croatisns, Servians, Delmatians,
Slovenians, Nagyars...began to come in great pumbers.

The southern and eastern Furopeans are a very dif-
ferent type from the north Europeans who preceued theam.
Tlliterate, docile, ljpcking in self-reiiance and initiative
and possessing nomm_of the Anglo-Teutomic conceptions of
law, order and government, their coming has sorved to di-
lute tremendously our pational stock, and to oorrupt our
civio lifk...

Our tazk is to break up their groups or settlements,
to assimilate and to amalgsmate these people as part of
our American i1sce, and to implant in their childrem, so
far as can be dome, ths Anglo-Saxon conceptions of right-
sousness, law and order and popular government, and to
awaken in them revaremoe for our democratic institutions
and for those things in our national life which wa as
people hold to be of abiding worth. (Cubberly, cited in

' Krug, p. 768)

The time of a multicultural society had clearly arrived but Anglo-
Saxon cultural "imperalism® as yet prevented its raflectien in the
English class. But a stirring of discon‘l;eurt began about World War I.
At first the senme of & social I"nlzosa.ic" rather than a “}ael'ting pot™

was & cultural argument rather than an educational one. Writing im

an Atlantic Monthly of 1916,Randolph Bourne argued for & new type of

nation in which the various national groups would prese:ve their

separate identitiss and cultures wmiting as s "world federation in

[
o
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miniature."” Here woulé bte a nation where many minorities could live
harmoniously maintaining their integrity yet contributing to a model
whole where they could become part of a culiural mosaic. (Bourne, p. 95)
+ Yet English teachers still held out for the classics while toying
with the concept of social significance of 1iterature.' In the first

edition of his book, The Teaching of English, Charles Swain Thomas wrote:

The trend of choice should generally be toward the
classics. Almost everyone nowadays .is an avowed progres—
aiveebut many of us are progreesives with a certain well-
defin'g qualification. We wish to make haste slowly; to :
advance - but to advanoe with caution.’ (Thomas, p. 187)
Elgewhere in his 1917 book, however, Thomas gives a hint that
perhaps the way is being paved for a less narrow view of literature -
perbaps even the perception of excelience in others:
vooWe must all admit that the mcst practical inter-
pretation of literature is not seen in mere intellectual,
emotional, or aesthetic response; it is seen in the realm
of actual living - higher conduct growing out of 2 bi gher
idealism. (Tbid, p. 32)
v..a8 socisty is now constituted, the first step
toward excellence is the perception of excellence in
others. Next comes imitation; and after that,‘original
creation. - (Ibid, p. 187)
Lest we feel too optimistic, howsver, he adds later that "irue
culture comprises an acqu,':aintance with all...the literary forms."®

(Ivid, p. 193) \
=%

By 1924, we begin to see not only & quest for internationalism, for
peace, for other cultures, but ar awakening of language consoiousness.
Certainly, Fnglish bad been the language of ihe clagssroom. Countless
educators bad applauded the "correct" use of the' language. For the first
time, howaver, came with the political semse of multiculturalism an
avareness of a culture's right to its owmn dialeot or speech. Horace
Kallen wrote about a dream in which America would become a “democracy

of sationalities™ where there would be & multiplicity of values within a

' 13
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pluralistic society. He coined the term "cultural pluralis:m" to describe
how the diverse elements of these cultures would combine to produce
another, more harmonious one:

The common langusge of the commonwealth, the language
of its great tradition, would be English, but each nation-
ality would have for its emotional and involuntary life
its own peculiar dialect or speeoh, its own individual and
inevitable esthetic and intellectual forms. The political
and economic life of the commonwealih is a single unit and
serves as the foundation and background for the realization
of the distinctive individuality of each natio that com-
poses it and of the pooling of these in a harmmony above
them all. Thus "American civilizat.on™ may come to mean
the perfection of the cooperative harmonies of "European
civilization" ~ the waste, the squalor and the disiress
of Europe being eliminated - a multiplicity in a wmity, an
orchestration of mankind. (Xallen, p. 124)

Cu;iously enough, at this same time, Russell Sharp was putting &
new focus on comprsition. The emotional c}inea of World War I had had,
of course, predictable effects - an upsurge in intermsational awareness
(but with increased world wide commmication a greater awareness of
various nationsal charact;rilticn), a renewed and more fervent patriotism,
and a more insistent demand for expansion of the study of American
Literature., Sharp added to this a caveai:

Insistence on increased emphasis upon the American
is more likely to result in provincialisa than patriotism. (Sharp, p. 34)

Apparently, the idea of & multi-ethuic American literature had not
occurred to this educator who claimed that he had:

Set himself the guiding principle of excluding from
within these pages every bit of teaching philosophy which
bas not been successfully tested under the practical con-~
ditions of classroom procedure. (Tvid, p. IX)

Perhaps we can assume then that the English classroom for him had
off;rnd at least a new way of dealing with social issues. His

¢ ...New composition teaching includes a highly impor-

tayt aim which is corollary to the demand for discussion

material suited to the child's mind: to develop the

jndividusl as & social being by confronting him with

problems of social content. (1bia, p. 21)

In fact, Sharp went so far as to adds

14 :




Where conditions permit, it would be well to establish,
in the first year, a close coordination between composition
and civicB...In brief, this is the plan: combinations be-
tween a teacher of English and a teacher of civics are so
arranged that the content material of the civics course is
utilized in the expression work of the composition. (Tbid, p. 39)

To recapitulate: By 1924, we have seen an increase in awareness of
the ecope and necessity of American literature), we have watched the
growth of an awareness of global interdependence with the suggestion of
cultursl pluralism in our own country, and we have seen a plan for the
teaching of composition which will use examination and evaluation of
social issues as content for writing.

Within only four years, the time beccmes ripe for peace education,
human relations and world citizenship in the English classroom. William
Carr, in proselytizing for "world citizenship” organizes and enumerates
the kinds of bemeficial effact the discussion of a work of literature

Seufd bave.

1. It should relate examples of the settlement of disputes
by peaceful methods and the disadvantages of the use of force.

2. It should give a true picture of war and its regults,

3. It should present examples of the evil results of narrow-
mindedness and prejudice and the good results of a tolerant
attitude of mind.

4. It should give a sympathetic and accurate picture of the
life and problems of other nations. (Carr, p. 186)

It is important to note that the author is predicting: - he is not
telling the reader that this is what actually is bappening in English
classrooms. In additiom, however, we ought to note that while
mworld citizenship” in the English clj;sroom is not identical to multi-
cultarsl awareness, we can certainly see similar elements which do,

indeed, indicate a radical departure from the traditional literary

analysis of classics, In faot, Carr, while listing his "shonlds;'m
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probably aware of the fact that kizh school courses in world literature
had now begun. The first experiment was at the Lincoln School in 1926.
(Stolper, p. 480) What were the specific pedagogical outcomes of this
type of content and instruction in the English' classroom?

..sthere was, first, a marked effect on provincialism,
a breaking-down of national prejudices. (Ivid, p. 483)

Cor-llaries of the increase in self-confidence, according to
Stdper, were an increased ability to listen and a rise in respect for
dissimilar views. Perhaps mogt valuable of all, however, was the begin-
ning of a sense of perspective which could so easily develop in stude;xtc
who immersed themselves in the diversity of world culture and literature.
At least one writer, however, wamed English teachers of the time Yo
keep their world citizemship and culture in a realistic perspective:

Psychologically, it would be & sounder policy for us
to ignore the topics of peace and international good will
than to dwell upon tnem with an assumed enthusiasm that
the child’'s meuger background cannot compass. We must
content ourselves, tkarefore, with measuring our results
at first in inches of local toleratiom, not rainbow spans
of Xinship with the nations - of the world. What, then, can
we d0o? Two things:

The first, but by no means more important, is the
breaking-down of prejudice among our students by culti-
vating a realization of the eXistent common background,
economic and social, among the people who make up our
cosmopolitan school groups. Let them realize that races
are, after all, mere temporary geographic accidents, and
that it means infinitely more to be an ancestqr than a
descendant...

The recognition of minority interests is basic to
a damocratic society. Our actual contribution s teachers
demands freedom to give an honest answer to pupils asking
questions permitting of more than one minority viewpoint.
We must be willing to defimd our beliefz and yet refrain
from propagandizing our pupils as we do so. An instructor
whe confines his teaching within the limits of his own
experience is failing in the profoundest educational ser-
vice that he might render. (Shoenaker, pp. 673-5)

Yet the 30's highlichted progressivisa and Dewsy and Rosemblatt

and "intcrcultural™ and "interracial education.” Educators began to
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stress the influence of literature and communication on the psycho-social
development of the child. If we wanted & certain value we bad to look
for it within literature: it was there.

Literature, like religion, in my opinion, influences
personality, informs and creates it, on deeper, more
fundamental levels than does moral precept, ethical ex-
hortation, or any sort of incitement to immediate social
adjustment. These latter sorts of instruction lead to
action of some sort; litereature produces and perpetuates
those states of feeling which result in value -~ the most
authentically and distinctly human of all our motivations:
This is my thesis. (Campbell, p. 105)

(One is reminded oi' D. W. Brogan's remark that the public school is
America's "formally unestablished national cimrch." ) — (Brogan, p. 137)

If, indeed, literature had such great power then it was clear that

-\,'3/
the values it conveyed would become the values of the readers. As liter-
ature changed, souou(dthe values of the reader. As a minority writer
argued for his culture and his issues, so (perhaps) would the reader.

The earliest educational agency pursuing an intercultural interest
in selected schools was the 1937 Committee for Intercultursl Education
led by Rachel Davis DuBois who had previously published articles on
developing sympathetic attitudes toward peoples and om interrscial
education. It was not, however, till 1939 that a formal Bureau was
created. It began its work under the direction of the progressivist
William H. Xilpatrick and Stewart G. Cole (Cole and Cole, p. 223). In
his book, Cole claimed tha.t.four social forces were contributing to the

formation of & philc;aophy and program of intercultural education in the \

country at that time. They were:

1. The increased knowledge that the social scientists

have provided as to how racial and cultural group mem- N
bership influences the thought, motivation, and behavior

of persons;




2. The msing sensitivity of democratic citizens to the
dangers of unrestrained prejudice, discrimination, and
segregation;

3. The growth in educational theory io include the
principles of depth psychology and inter-group dynamics,
leading to an improved approach to the teaching of sub-
ject matter and classroom management; and

4. The revolutionary world situation in which the agents

of democracy and totzlitarianism siruggle for supremacy,

profoundly testing the qualities of citizenship essential

to the establisiment of democratic human relations in this

country as well as elsewhere on earth. (Ibid, p. 219)

There was a great deal of talk about these progressive ideas, many
of them voiced eloqiently by Louise Rosenblatt who, sceing clearly the
power of literature in contemporary society, wrote:

The vicarious participation in different ways of
life may have a...broadly social liberating influence...
(This) can help the youth to realize that our American
society is only cne of & great variety of possible social
structures. When this insight bas been attained, the
individual is able to look at the society around him more
rationally. He ie better able to evaluate it, to judge what
elements should be perpetuated and what elementis should be

modified or rejected. (Rosenblatt, p. 221)

Taking advantage of this interest in social semsitization, the

Bureau for Intercdiltural Educstion launched a program with the United

States Office of Education to reach students everywhere - especially

fhrough drama. The radio series, "Iomigrants All ~ Americans All,"
released in 1238—9, which was popular with thousands across the country,
was the first project. Then, taking advantage of research by the
Fedsral Theater Project, the Bureau conducted an experiment with the
documentary-play method in selected high schools to highlight inter-
oultural issues (Cole and Cole, p. 223).

By 1937, the study c;f world literature across the comtry was &

fait accompli. A referendum ca the English Commitiee of the North

Central Association of Colleges and Secondary Schoc;ls recommendation on
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world literature study showed an affi:rmative vote of nine hundred and

.fifty-four of the one thousand sixty-five teachers who participated

in the referendum (Barmes, J., p. 734). Elsewhere, about this same

time, other courses, other units were springing up: a landmark umnit

on the community - roots, divefsity, relationships, and aspirations -

wag born in Santa Barbaras, California; a Seattle, Washington, high

school offered a course in folk literature from various national |
sources -obtained through immigrant story-tellers; and nin th graders }
in a Gary, Indiana, class gathered and translated with the help of their 1
parents poetry of fourteen nationalities (Broeming, p. 243).

" Nor was the’langungeaf ‘Anetican youth-of Al -timeiguored. ‘Writing -

in the English Journal, Walter Barnes stated: )

*In service of youth' we should, as teachers of
the mother-tongune, focus our teaching upon language
as a social phenomenon, language as group conduct,
language as a means to 'doing things', as a rumming
accompaniment to other activities, upon the psychological
rather than the linguistic, the sociological rather than
the logical, aspects of language. , (Rarnes, W., p. 289)

'I'h‘o way was being paved for psycholinguistics which was to becoxme
& factor in mmlti-cultursl education for the English classroom.

Perhaps, at this point, some remarks on the English Journal and its

Tole would be appropriate. An examination of the contents of the Journal
from its eurlies't {imes would reveal pedagogical trends and attifudes
that were probably related tec the kistorical tendencies. While such
topics as American literature, international affairs, peace education,
world-oitizenship, intercultural courses, and others developed in the
years 1920-40, oz;e should not assume that these innovative thoughts and
practices described were widespread. MNuch depended on the ph%loaophy

of the editor as well as the interests nf the times, For example, where

many references to "peace education” came about as & result of American




17.

participation in World War I, this category had entirely disappeared

i

from the English Journal Index by 1937. But, starting in 1943 - about

the time of the Detroit race riots - we see the category "Intercultural
Educations" (We know this term and concept had been part of the gemeral
education scenme for at least six years.) The following year, this was
changed to "Intercultural Relations" and for the nexti five years re-
mained so. The high point in interest was reached in 1946 when there
were no fewer than eighteen articles on intercultural ielations. But

this title, too, was changed in 1949 to "Human Relations," More of that
|

later.

The World War II brought some remarkable dichotomien: mome
national groups wers welded together in great patriotism, others,
notably the Japanese, suffered extensively; courses on immigranis were
inaugurated, with conclusions that ‘

The children have learned more about their own
country: they have learned to have respect for people
of other nations, whether at home or as immigrants to
our country. ) (Bynum, p. 64)

ssoyot racial intolerance abounded. But those ysars of the early '40's
did bring some uderstanding on the part of a few educators.
It was heartening to read:

Well adjusted, bappy bumam relationships in his
early years im his imsediate commmity will help a stu-
dent lay a foundation upom which he will be ahble, when
he matures, to build & conception of his social and
political responsibility as a citizen of the American
democracy. A friendly attitude toward a Chinese child
in his neighborhood would likely, if wisely fostered,
carry over into a troader, tolerant understanding of
the Chinese psople, A friendslip formed for a Garman
family, an understanding of their way of life, may
later lead him to understand that German people are
hman beings who love and fear and strive to improve .
their ways of living just as people im this country do. (DeBoer, p. 141)

and a little furtber,among & list of understandings which promote peacs,
- T

we find:

20
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l. Making such adjustment to community life as wall
eventuate 1n better understanding of one's neighbors
who may vary in racial inheritance, creed, or color,

2. Growing in understanding of the human need for
adjustment, progress, and change; recognizing the
fact that what was considered right in one century
becomes wrong in another. (Tbid, p. 144)

Yet even these remarks did not refer as clearly to our relations
with racial minorities as did the following by Martin D. Jenkins who
attempted to alert educators to what was about to happen (a couple of
years later in Deiroit) when he made a plea for the pluralistic society
envigioned years before by Kallen. Jenkins added, however, the need for
¢ recognition of the Blacks with their individial differences. Undoubted-
1y, other racial minorities could relate to his remarks:

The task of the school at this point is tc
encourage the development of democratic racial
attitudes among pupils. Exactly how elfective the -
school can be in shaping the attitvdes of secondary-
school pupils - especially those attitudes which rmn
counter to those of the community - bas not been ex~
perimentally determined. Certain it is, however, that
4he school can provids a program of guided experiemnces
that will lead pupils to an understanding of and respect
for the diverse racial and national groups in our popu— N
lation and that will consequently tend to modify attitudes
in a desirable direction. Teachers of ths language arts
in the secondary wchools bave a particularly fine oppor-
tunity to attain this objective through a progrem of
directed reading experiences demigned to illumine the
background, contributions, and problems of minority
groups, and a program of instructional activities that
will enlist the consirnctive participation of minority
group members. (Jenkins, p. 103)

By 1943, the ideas of "intercultural education® were widely known -

if not practiced, The term "intercultural®

eeeis used,.oto describe the relationships between and

among all racial, religious, ethmic, and socio-economic

groups in the United States whose patterns of behavior .

are distinctive in one or another important respect. (Vichrg and Cole,

P .79
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But this type >f cducation was not simply a formula for achieving
some kind of . "urai interchargr. It was

unique :r that it =eekr to preserve cultural dif-

ferences w.i.x.i T3 £esgraphical boundaries of the

United States so thi the American way of life can

constantly be refresnhed and reinforced by peaceful

culturel interact:ou; at the same time it seek:

unite all suli-groupe iua A common national loya

sc that this ¢-wu’y can fun.tion as a unit in soiving

national problems"Rud in dealing with intermational

affairs. (Tvid, pp. 176-7)

| -

Certainly cne of the national problems unsolved at that time -
perhaps even in our own - was that of recial and ethmic rights. It is
sad that the author had to add that a great problem was that

of encouraging the firstrsocial and cultural inter-

change among the members of white, Negro, and Oriental

races, consistent with & policy of race separation so

far as intermarriage and family life are comcerned, a

policy to which all parties are committed for the in-

definite future. (Tvid, p. 181)

The 1942 N/.C.T.E. pamphlet Teaching English in Wartime is one of
the more ;zox;trivod rieces of literature of the time that I have seen.
Perhaps the aim waz & good one bacause it dces try — in reaching out to
English teachers nationzlly - to make them more sensitive to the values
of other mations and the amalgamation and assimilation (once ageini) of
immigrants in this country. The editor, Neal Cross, suggesis:

Disunity arises in the United States not only
from the variety of national and raecial groups in
our midst but from the differences between people
because of economic, social, and geographic divisions.
During the last years this has become an ever more
important problem. As in the previous case, our
problem is to help students sec all people as individ-
uals rather than as members of groups. (Crors, p. 14)

A year later, the editors of English for Social living state:

Language i3 the wmiversal fabric that binds us
together when racial, national, social, and

economic barriers separate us. (Roberts, Kaulfers, -
and Kefauver, p. 3)
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In exploring aititudes toward language in the multicultural society
of the 40's, these authors synthesized the aims of both N.C.T.E. and the
1941 Stanford Language Arts Investigation. They spoke of a "creative
Americanism® which would develop an undarstanding and apprecistion of
American society as part of past and preseni world cultures and which
would develop cultural integration in the future by effective oommuni-
cation in English classes. They traced the purposes of the investigations
to identify and disseminate language arts programs which could provide
insights for the future in order to meet the needs of a rapidly changing
and more pluralistic comscious nation. Civen the world of ths 40's,

It would be rather strange if mo close and
intimate a part of man's thought as his education
in speech and language were to remain fixed while
his industry and government underwent drastic world
shifts and overturns. (10id, p. 27)
The ,‘ynar the war ended brought three articles on intercultural

education to readsrs of the English Journal. One dealt with "fair play”

and interracial concerns (Watts), another with underprivileged students
in & New York cuy commmity (Gallant), the third by Helen Eanlon and
Stanley Dimond of the Detroit Public Schools discussed the racial minmority
problems whioh confront the Euglish teacher and offered suggestions of
projects to meet these problems (Hanlon and Dimond). No doubt, the well-
publicized horrors of ‘eﬂmic dbrutality perpetreted in Nazi Germany of ) .
the thirties and forties, the oMvious racial inequities brought to light
after the Detroit riots, and the formulation of human rights through the
new United Nations Organiza't;on brought an environment which was ready .
for aocial,educa‘tional, and legislative change.
. During the past decade (1943-53) grass—roois
prograams to spread the leaven of good human relations

bave been initiated in Detroit, Niami, Chicago, Denver,

Oakland, and Portland -~ to mention only a few key school R
systems. Literally thousands of teachers have become

23




inspired with the intercultural ideal, and are seeking

guidance and materials to improve their service to

youth. Approximately fifty workshops in this field

were offered bty colleges and universities in the United

States during the gummer of 1953, in an erdeavor to :

cope with the popular demend for guidance. (Cole and Cole p. 224)

1949 brought a afries of reports in the English Journal from the
X.C.T.E. Committee on Human Relations desoribing appropriate magerials
and units. This lasted for several years, sporadically, but by 1954
the category of "human relations" was no longer a "draw." During that
year, however, Cole and Cole published a widely disneminated outline
for interoultural education. It preacribed:

1. Study of physical anthropology that includes
concepts such as race, creed, cluss, and sex;
2. Study of cultural anthropology;

3. Study and correcting of authoritarian and etlmo-
centric assumptions in American culture that breed
prejudice, divisiveness, and kindred diseases; and

4. Development of respect for the individusl and
intergroup understanding. (1bid, pp. 219-22)

Uofortunately, this book was like & "voioe crying out in the
wilderress.” MNinority awareness, interculturelis=, culturel pluralism
had.all but faded. Even the 1_9_5_§ report of the ¥,C,T.E., Commission on
the English Curriculum seemed to be wiitten by voices from ‘he past.
Furporting. to meet .tho needs of youth, the report concenirated not on
all the language .s;-'ts but on literature. It siundicusly enumerated
general and individual needs and specifically referred to relations with

1
' .
those of "all ages, races, nationalities, and creeds,” as well as such

topics as fair play,-individual differerices in reading and age, "broadened

thinlding® (whatever that is), pleasure, moral values, and emotions. There

3

is, however, a oonspicuous absence of any treatment of our pluralistic

gociety in multigultural or multietimic terms. Ome has to assume, them,

-y o v
.« v,

that in the mid-fifties N.CoT.Eo did not comsider this a concern of

- &




English teachers - unless one entire, developei unat on "Back-Couniry
America™ would be deemed & response to a multicultural America. We should
add to this response three pages devoted to the traditional teaching of’

world literary classics (Commiseion, pp. 125-30).

o’

During the remainder of this decade, institutional support for
intercultural ec-luca.'tion and its by-products -waned. The most significant
catalysts to the later rejuvenation and reshaping of ﬂ;i concept were
the 1954 *Brown vs. Topeka Board of Educatics™:United States Supreme
Court decision, the :?vil rights demonstrations and social consciousuess
raising bty Blacks, and 'tho.:C.ivil Rights Legislation of the sixties.

Removal of the segregation vemeer wncovered an
anglo—centric racist, biased educational system...This
system placed one group of people in a superior social
position and others in «n inferior posiiion.
Perhaps the most momentous aspect of the 60's
civil rights demonstrations was the emergence cf a
new spirit by Black people which transformed them
from Negroes to Blacks or Afro-dmericans...This
immediately led to a questicning of the educational
procuss to which Black youngsters were bYeing exposedee.
Other minorities became caught up in the new
spirit comsciousness of Blacks., Cries of 'la Raza'
and "Viva Chicanos}' were heard from some Hispanic
groups...The challenging of the Bureau of Indian Affairs
by Native Americans on the education of their youth is
another sndicator of the acceptance of cultursal plurelism
over ths melting pot or Americanism philosophy. (Baptiste and .
- B&pﬂ.!t&, PPe 13-4)

Popular magezines, newspapers and television of the time began to
explore the depth and complexity of American racism. The wholly unex-
pected successes of the Blacks in the South! lad %o & rise of white

¢ ethmicity tbat, too, was unforeseen. The millions oﬁmoricm who
jdentiZied with some ethmic or sultural group began to bscome aware of

._z
other inequities. Black Power, Polish Power, Italian Power, and other

rto
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athnic “powers" became not only popular slogans but, indeed, methods
of operation. Educational institutions were brought to the brink of
chaos ~ demonstrations in high schools and colleges were almost common-
place. The cry wemnt out for the study of ethmicity. Many believed, as
Laurence Cremin, that education was the means of change, that:

one literally cannot understand American history

apart from it, so often have Americans expressed their

political aspirations in educational terms, Education
bas been, par excellence, America’s instrument nf social

progreis and refoM... (Cremin, p. 113)

As a result, we began to see the re-birth of electives, the

-

disappearance of anglo-dominated literature anthologies,

more attention...given to the cultural characteristics,
value systems, the impact of socio-political problems
and the status of diffetent ethnic groups in American

~ Bociety in both historical and contemporary perspsctive.

" veoThe curriculum focus should be on process skill
development, concept mastery, applicability of compar-
ative analyses, and interdisciplipary, multi-ethmic
exaninations of sooio-poiitical events, problems, issues

-

and situations. (Baptiste and -
Baptiste, p. 24)

The English classroom was one of the arenas fcr revolutionary
battle. This came as no surprise. We have already seen that literature
and language bore the burden of "culture® and that this culture was
clearly Western European, in fact anglo-dominated. We have seen that
Zangwell's "Nelting Pot" was a myth, that assinilation was a cruel

hoax, that prejudice against immigrants and racial minorities had not

only been condoned but indirectly fostered in the “new" Americans. Small

wonder, then, that we should be called to expiation. Litersture conveyed

ideas,and the manipulation of ifdeas meant power. Dwight Burton mildly

ackmowledged this when he wrote:

-
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The novel, for example, has beemn a powerful

shaper and inciter of public opinion on social issues

and conditicns...In contemporary American literature,

social themes, particularly involving race relations

continue to be explored vigorously. Teachers have

realized...that literature...can aid in improving

human relations and in developing a rational approach

to social problems. R (Burton, p. 78-9)

Besides this, new autobiographies, new heroes, new Thermopylaes
brought insight and pride in youth's diverse racial/etlmic backgrounds.
Emphasis on intercultural and human relations re-emerged. Socio-lin-
guists began to tell the public that language perception and delivery

were culture bound and that teachers in the English classroom needed to

be more sensitive to this:

Although socislinguistice is a relatively new
area of study, and its research tehhniques and con-
cepts still in the developmenial stage, the signifi-
canoe of its findings to education is already enormous,
for sociolinguistic conflict in the classroom is one
of the most potemt sources of problems in cross—
cultural communications between teachers and students.
Xany mismmderstandings arise over the intent of messages
when these are sent and received in different dialects
or langnages. And institutiomal depreciation of students'
speach patterns both prevents an adequate evaluation of
their verbal ability and helps alienate them from the
teacher and the goals of education...Spanish detention
and whippings for speaking Navajo still haunt many
sohools, serving as a reminder of the traditional
attitude of the dominant Anglo majority toward the

education of minority groups. (Abrahams and
Troike, pp. 141-2)

Regearchers attempting to create English curricnla. which mld.
respond to the -needs of the time began to probe experimentally the
ef7ect of etlmic literature on children. One of the more fascinating
studies was reported by Charles Dan Brisbin who checked the Galvanic
Skin Response of childrenm while they were reading etlmic literature. He
found that when the youngsters were treated to positive role etimio

literature there was physiologically no emotional re~-orientation indicated
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although there was a verbalized change (Brisban). (Needleas to 3ay, this
experiment proved neither that literature does NOT influence our atiitudes
nor tga't the interaciicn of literature and other class variables is not

sa.lu'tory.)
Editor Richard S. 41m of the English Journal, out in Hawaii during

this time, chose not to jump on the etimic bandwagon which was gmthering
momentum as it reached the seventies. In fact, it was mot umtil 1973
that an article appeared on "Black English." In this, the author con-
sidered the myths about the speech patterns of Blacks and investigated
toth the literature and the a.rgumcn'és on "Black"™ English as opposed to
wgtandard" English. Her report, culled from E.R.I.C. documents of that
era demonstrated the amomnt of discussion the multi-ethnic revalution
had engendered. The report was brief, objective, and most useful in
bringing to the general English teaching field an annotated liet of works
which dealt with the cancern of an individusl's right and opportunity to
use his/her own language pattern. The knotty and unresclved questian
wag, of course what should an English teacher do about non-standard
English in & multicultural classroon? (Swith)

This article signaled an increase in multicultural awaremess which
bad finally become na'tiorn-wid? in the seventies. Books, media kits,
curricula, teacher seminars proliferated. To his crodi't; the new editor

of the English Journal, Stephen N. Judy, pulllished a series of articles

on multiculturalism including such topics as "Mexican-American Shoxft
Piction," "Chicano Polklore,® "Trends in Nodern American Indian Poetry,"
and "Toward & Grammar of Chicano English,” the latter by Ricardo CGarcia

who, at the begimming of his article, makes an incisive point:




N
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.

f everyone could accept the premises that nobody
speaks English exactly the same, and that nobody's
dialect of English has a monopoly on linguistic
precision, this essay world not be necessary. (Garcia, P. 34)

By the year of the Bicentemnial, 1976, English Journal was publish-

ing frequ..t articles on multicultural English teaching dealing with
Black, Native-dmerican, White Ethnic, African and other minorities.
But from the .point of view of the 20,000 plus readers of the

English Journal, the most notable contribution to multicultural edu-

cation was the entire March, 1977, edition devoted to multicultural

literature. We had come a long way from Elwood Cubbetrly and his

disciples. Philosophies had been enunciated, policies written, new
anthologies collected, curricula changed, teachers trained and re-trained,
¥uch had been accomplished but much remained behind, We have not elimi-

nated the festering of prejudice, irrationality and brutality. But edu~
cation, including what happens in the English classrosm, is the most i ;
compelling force for change. We must now think of multicultural

education in gestalt terms - abandor ing the melting pot for the mosaioc.

This view recommends that: ’
Students be exposed to a broad reange of multi-

faceted, inter-disciplinary contemt and’ experiences

about many different ethmic groups, both minority

and maaonty: that sengitivity and responsiveness

to different etimic lifestyles penetrade the core

and totality of the teaching — learning enterprise;

and that culturally pluralistic content and perspeces

tives be incorporated into 211 educational experiemnces,

whether formal or informal, for all students in all

grade levels.” ~ (Gay, Geneva. "Changing Conceptions of

' MNulti~Cultural Education" in Bapteste -

and Bapteste, ppe. 23-4)

29

B e

N

Y
by




Appendix I

KICHIGAN STATE BOARD OF EDUCATION
POLICY STATEMENT
- .
MULTICULTURAL EDUCATION (March, 1978)

EXCERPTS

The Board #tates that:

(a) All curricula should reflact in fair perspective the Bulture,
history, activities, beliefs, a.nd'-oo-ntri'bntiom. of racial and
ethmic groups, males, female;, and religions,

(b) All curricula should reflect the social realities of the
common culture, and cultural diversity in American life,

and recommends that the curriculum co-ordinators

(a) Identify and develop curtriculum materials and activities that
ure degigned to encoursge the students to develop pride in
their own etlmic and cultural heritages.

() Identify and develop curriculum materials and activities that
are designed to expose students to altemative life styles
and cultiral options._

v




Appendix II

NATIONAL COUNCIL OF TEACHERS OF ENGLISH
- .
THE RESPONSIBILITY OF ENGLISH TEACHERS IN A MULTILINGUAL,
MULTICULTURAL SOCIETY (November, 1980)

BACKGROUND: The teacher of English language arts plays & key role in the

integration of limguistically and culturelly diverse learmers in the school
and the community. That role is becoming more complex &s increasing numbers
of students from a variety of cultures enter the general school population.

In recent years, educators have leamed a great deal, through research and
practice, about language learning and language differences. Xuch more, how-
ever, needs to be done in applying this knowledge in the regular classromm.
Be it therefore

RESOLVED, that the National Council of Teachers of English and its members
affirm the responsibility of the Englisb~teaching ‘profession to develop the
English language skills of all our studenis, including the linguistically
different, whether Wilingual, bi-dialectaly or non-English speakings;

that NCTE asd its meubers seek ways t6 make our comziiment known to the United

States Department of Education, the state departments of education, boards of
edncation, school a.dmini-tritors, teachers, parmts, and the geniral public;

that NCTE and its members work with the foregoing groups and other professional
associations to help lchooi systems and classroom teachers develop Sppropi‘iatt
resource materials, teaching techmiques, curricula, and in-service iraining
programs; ' . '

that BCTE and its members promots and disseminate materials and offer guidance
through NCTE journals and other publicationms, through conventions and conferences,
and by other appropriate memas; and

that NCTE and its members urge the passage of legislation that will support the
efforts of language arts t{eachers to develop the English language skills of
students who are linguistically diverse.
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